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WHAT TEACHERS SHOULD KNOW ABOUT INSTRUCTION FOR
ENGLISH LANGUAGE LEARNERS
A Report to Washington State

Executive Summary

. . WHAT ALL TEACHERS SHOULD
01 KNOW
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+ Principle 1: ELLs move through

.3 different stages as they acquire

4 . English proficiency and, at all

5 stages, need comprehensible input.
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Principle 2: There is a difference
between conversational and
academic language; fluency in
everyday conversation is not
sufficient to ensure access to
academic texts and tasks.

Principle 3: ELLs need instruction
that will allow them to meet state
content standards.

Principle 4: ELLs have background
knowledge and home cultures that
sometimes differ from the U.S.
mainstream.
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Principle 5: Assessments measure
language proficiency as well as
actual content knowledge.

WHAT LANGUAGE ARTS
TEACHERS SHOULD KNOW

Principle 6: The same basic
approach to learning to read and
write applies to ELLs and non-ELLs,
but ELLs need additional
instructional supports.

Principle 7: Many literacy skills
transfer across languages.
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WHAT MATHEMATICS TEACHERS
SHOULD KNOW

Principle 8: Mathematics has its
own language and representational
system, and ELLs struggle to
understand math concepts in this
language.
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3 4 34

Principle 9: Mathematic word
problems are particularly
challenging for ELLSs.

WHAT SOCIAL STUDIES
TEACHERS SHOULD KNOW

Principle 10: The density and
complexity of social science
textbooks and other texts can be
particularly challenging for ELLs.
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Principle 11: Some ELLSs bring

background knowledge that differs
from what is assumed in textbooks.
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Principle 12: Social studies courses
require sophisticated and subject-
specific uses of language.
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WHAT SCIENCE TEACHERS
SHOULD KNOW

Principle 13: Science inquiry poses
particular linguistic challenges for
ELLs.

Principle 14: The norms and
practices of science may or may not
align with the cultural norms of
ELLs.
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TEACHER PREPARATION AND
TEACHER PROFESSIONAL

DEVELOPMENT
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ELL SPECIALISTS AND
MAINSTREAM CLASSROOM
TEACHERS

BEYOND THE PRINCIPLES OF
GOOD INSTRUCTION
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INTRODUCTION
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3 4 How ELL specialists should work with
mainstream classroom teachers

8 " 36.
0
/ 54
1
1
Organization of this report "
!
B "
What teachers should know about
instructing ELLS
9
" 3 9
54
;1 9
10
0
) Using this report to help teachers to work
0 2 with English language learners



/ 1

#$ #3S*

Cautions about the use and interpretation
of this report
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WHAT ALL TEACHERS SHOULD KNOW:
Principles of Language Acquisition & Instructional Support for
English Language Learners
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- Principle 1: ELLs move through
3 4 different stages as they acquire
English proficiency and, at all

stages, need comprehensible input.
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Instructional Implication: Teachers should
scaffold their instruction and assignments
and provide multiple representations of
concepts.
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Instructional Implication: Teachers should

promote student interaction that is & HFE +
structured and supported. 2
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Principle 2: There is a difference
between conversational and
academic language; fluency in
everyday conversation is not
sufficient to ensure access to
academic texts and tasks.
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Instructional Implication: Teachers should
provide explicit instruction in the use of
academic language.
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. Instructional Implication: Teachers should
& o provide multi-faceted and intensive
vocabulary instruction with a focus on
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! 1 academically useful words.
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Principle 3: ELLs need instruction
that will allow them to meet state
content standards.
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" Instructional Implication: Teachers should
provide bilingual instruction when feasible.
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Instructional Implication: In English-
language instructional settings, teachers
should permit and promote primary
language supports.
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Instructional Implication: In English-
language instructional settings, teachers
1 should use sheltered instruction strategies
1 to combine content area learning with
academic language acquisition.
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Principle 4: ELLs have background
knowledge and home cultures that

sometimes differ from the U.S. 8 1
mainstream.
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Instructional Implication: Teachers should
use culturally compatible instruction to
build a bridge between home and school.
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Instructional Implication: Teachers should
activate existing background knowledge
and build new background knowledge to
increase comprehension.
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Instructional Implication: Teachers should
make the norms and expectations of the
classroom clear and explicit.



1 Instructional Implication: Teachers should
use testing accommodations, as
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WHAT CONTENT AREA TEACHERS SHOULD KNOW
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Language Learners

Principle 6: The same basic
approach to learning to read and
write applies to ELLs and non-ELLs,
but ELLs need additional
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instructional supports.
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Instructional Implication: Teachers should
provide opportunities for additional work in
English oral language development.
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Instructional Implication: Teachers should
ensure that adolescent ELLs receive
ongoing literacy instruction and supports.
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Instructional Implication: Teachers should
provide explicit instruction in writing for
academic purposes.
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Instructional Implication: Teachers should
use primary language literacy as a starting
place for English literacy instruction.
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Instructional Implication: Teachers should
promote bilingual literacy instruction, if Mathematics for English

feasible.
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Principle 8: Mathematics has its
own language and representational
system, and ELLs struggle to
understand mathematical concepts

in this language.
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Instructional Implication: Teachers should
provide explicit instruction on how to read
and use mathematical terms, syntax, and
symbols.
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Instructional Implication: Teachers should
use concrete materials, which help develop
mathematical understanding when linked
to the concepts they represent.
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The Research Base

Principle 10: The density and
complexity of social science
textbooks and other texts can be
particularly challenging for ELLSs.
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Instructional Implication: Teachers should
use texts that are adapted without
oversimplifying the concepts they convey.
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Principle 11: Some ELLSs bring
background knowledge that differs

from what is assumed in textbooks.
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Instructional Implication: Teachers should
activate existing background knowledge
and build new background knowledge to
increase comprehension.
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Principle 12: Social studies requires
sophisticated and subject-specific
uses of language.
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Instructional Implication: Teachers should
scaffold social studies assignments to
build ELLs’ ability to make complex
arguments in content appropriate ways.

N. N4

?  #$$D

Evidence /

B

Cl



_ * 4 * ok
&,< * * <& .
8 /
"4*C9 " #$$D
1 :
& < K H
&  #$$% C) (
& H< #$$D 2 H #$$*9
? 6 B H #$$(9
7 / < /
H H&  #$$*9 7
[ #3%+ & < H7 |/
] ] # o+ 3 24 & &F
Science for English Language
Learners
&
0 1
&F . 8
& & 8&&
1 8,8&&
K @ 6 H
#$$%
|
The Research Base
& A< &
! &F
2 ++<& , > 7
& 8
&:



#ES( 1

+#

Principle 13: Science inquiry poses
particular linguistic challenges to
ELLs.
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Instructional Implication: Teachers should
include hands-on, collaborative inquiry,
which helps ELLs clarify concepts and
provides practice in using language in
scientific ways.
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Instructional Implication: Teachers should
build English language and literacy
development into science lessons for

ELLs.
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Principle 14: The norms and
practices of science may or may not
align with the cultural norms of
ELLs.
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Instructional Implication: Teachers should
incorporate ELLS’ cultural “funds of
knowledge” into science instruction.
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HOW ELL SPECIALISTS CAN SUPPORT MAINSTREAM
CLASSROOM TEACHERS
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ELL specialist as provider of support
within the mainstream classroom

ELL specialist as provider of sheltered

instruction
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ELL specialist as provider of pull-out
instruction

&
: ; F H
F  #$9%)
3, ( <
HB #SH
J
; 8
F HF

#$9)

HB +11%

ELL specialist as coach for mainstream
teachers



ELL specialist as supervisor of
instructional aides
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